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For some time prior to the war educators had been feeling 

an increasing concern over the constant trend toward special-

ization in the curricular arrangements of American colleges 

and universities. The fragmentation of departments was 

matched by the proliferation of course offerings on an ever 

more narrowly specialized basls, and the problem of guiding 

a student at either a graduate or undergraduate level so as 

to enable him to have a reasonable integration of his work 

was becoming constantly more difficult. In general, however, 

no effort was made to ~eet the problem squarely, and it was 

assuced that once breadth had been achieved by certain course 

or course-group requirements, the student could then most 

profitably secure a necessary minimum of integration through 

departmental major and minor specialization requirements. 

It wo.s recognized, ho\tever, that v1hen the problem of 

integration was left up to the student and his busy adv!sor, 

there was a good chance that the student would emerge from 

college, clutching his B.A., with only a hazy and ill-digested 

sampling of a variety of "popular" courses in various de-

partments . It was recognized, also, that many students did 

not profit from a departmental major tj~e of integration 
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because in many cases the departmental majors were planned, 

not as part of a general educational scheme, but as the first 

stage in the training of professional practitioners in the 

field covered by the department. A few institutions have 

tried to cope with the problem by developing broad inter-

departmental courses, requi.red of all students, e . g., the 

Columbia two-year course in Contemporary Civilization, Others 

have experimented by offering an alternative major which is 

interdepartmental in character, e.g. , the Wisconsin majors 

in ~erican Institutions and Hisnan~c-A~erican Studies. But, 

generally speaking, the combination of tradition, vested 

academic interests , and numerous administrative difficulties 

discouraged the widespread adoption of any of these alternative 

arrangements . In consequence , many academic administrators 

h;3.ve fallen back on the comforting vievr that if their in-

stitutions offer a satisfactory range a~d variety of courses 

in different fields, the student is likely to have enough 

types of intellectual experience to make his four years a 

profitable investment of time and money. 

To this background of ferment and experimentation, the 

war has added a new factor, the possibility of areal or 

regional grouping of studies as a substitute for, or as an 

alternative to, the conventional arrangements of the past . 

The global character of the war made it necessary for our 

armed services to secure large numbers of persons who were 

specialists in the language, civilization, geography, etc. 

of a particular area . Since many of the areas for which these 
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specialists were needed were precisely those which had been 

most disregarded in the conventional college curricula of 

the past, specialized training programs had to be set up, 

and the nature of the need made it possible to adopt new 

methods of intensive language instruction as well. While 

the standard of instructio~ given in the various centers 

has undoubtedly varied, it can be said in general that the 

academic institutions have met the need about as w.rell as 

could have been expected under wartime circumstances. 

Looking a.l-).ead to the postlvar situation, the colleges 

and universities which have p~ticipated in this training 

program are faced '\vith the problem of scrapping what they 

have done and converting their plants back to peacetime 

production of the prewar character, or of retaining the 

areal grouping of studies and using it either as a special 

feature of the offerings of the particular institution or 

as an integral part of their major arrangements. The en-

thusiasts for the latter course are both numerous and 

articulate and it is more than likely that many institutions 

may undertake ambitious developments along this line. Con-

sequently, some examination of the problem, weighing the 

possibilities and shortcomings, may be useful at the present 

time before substantial co~T.itments have been made . 

The Under~raduate Curriculum 

For the undergraduate curriculum, the primary question 

is the relative value of the areal grouping as an educational 
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tool by comparison with the traditional disciplinary 

grouping. This can be considered only in terms of the 

needs of various groups of students. 

Pre-professional students, who regard their under-

graduate years as training. for a career upon rthich they 

have already decided, can be separated into two groups . 

First, there is the traditional class .of those who plan 

to be physicians, lawyers, engineers, professors, and the 

like. Obviously, for these people an area program cannot 

take the place of the standard disciplinary sequence as now 

given. On the other hand, it might have considerable utility 

in the future, pr::>vided there is an increasing need--\vhich 

is quite likely--for professionally tra ined persons who, in 

addition to their disciplinary competence, have a specialized 

knol'lledge of a foreign area in respect to which they plan to 

practice their profession. In prospect it appears that the 

areas in which specialization is likely to be developed may 

be those in which the greatest need for these professional 

specialists is likely to occur . This is particularly true, 

for example, for the Far East, and it may be true for Latin 

America, Eastern Europe, a.'1d Africa as v:ell. \1hile there 

is an obvio~s substratum of professional knowledge equally 

applicable to any and all areas, it is undeniable that 

additional knol-Tledge, consisting of speclaJ.ized study of the 

language, culture, etc. of a particular area, might be of great 

professional value to the person concerned. In the past, we 
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have had an under supnly of these people, as most of their 

knowledge of the latter sort has been obtained through 

actual field experience abroad. Clearly, they would. have 

been better equipped to rise rapidly 1n their professions 

if their field experience .had been supplementary to carefully 

planned preparatory instruction in this country. 

There are two complicating problems for the development 

of area programs for students of this first cl~ss. First, 

is the time element . The amount of required disciplinary 

course work in pre-profeesional curricula is such as to 

leave very little time for these liberal arts subjects 

however they may be grouped. Since the basis of all the 

oroposed area specialization is the intensive study of the 

language or languages used in the area, no combination of 

professional preparation with area training would oe possible 

vrithout a considerable lengthening of the preparatory period. 

The second problem is that of quantitative need. The number 

of students who can, or should, be encouraged to plan for 

this t~~e of professional career is bound to be limited to 

a small minority . Therefore, institutions could not profit-

ably deYote any considerable financial support to an area 

training program if this need vTe:re the only one to be met . 

There is a second class of students ~ho have a pro-

fessional interest only to the extent that they look forwat-·d 

to a business career . Here, ther e may be a profitable field 

to be explored. American companies engaged in export trade 
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have traditionally been handicapped because of their lack 

of knowledge concerning the peculiar characteristics of' the 

foreign market which they wish to develop . We have failed 

to adapt our products to special fo~eign needs, snd we 

have failed to produce an adequate supply of persons who 

are equipped to deal competently \·Tith the special problems 

of foreign advertising, dealing with foreign purchasers, etc . 

In this respect, we have always been at a disadvantage by 

comparison with British and German competitors . 

It l·i'Ould seem as if areal specia.lization would be 

extremely useful for students vrho plan business careers of 

this type . The difficulty again is tha~, l-rhile a considerable 

expansion of Americ~_n fol'eign tracle and foreign contacts of 

many kinds after the war is to be anticipated, the number of 

persons l-rho vrill need this special training is comparatively 

restricted. Consequently, not many institutions would be 

warranted in making elaborate plans for this special type 

of student , If the development goes beyond a .reasonable need, 

there is always the ~anger that too many students may be led, 

even though inadvertently, to believe that such a course 

is a gateway to an assured professicnal career . 

These considerations point to the conclusion tllat there 

will be an increasing, though still modest, business and 

professional need for persons vrho ;.rill have had the kind of 

training which an areal grouping of courses would provide. 

The next question is the extent to which this type of inte-

gratio~ vTould be desirable for general educational purposes . 
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In other 1vords, would .it be ne good as, or better than, 

present arrangements for the needs of the average student 

\11ho is interested in a liberal arts education rather than 

specific professional trvining? 

Considered as an alternative to the present major 

system, it would se~to ~e of dubious value . For most 

students there v:ould be greater value in being exposed to 

a substantial array of courses dealing 't·:ith various facets 

c:>f a particular discipline than in the study of diverse 

aspects of the civilization and institutions of a selected 

foreign area. This conclusion seems warrAnted for two reasons. 

Firat, there is dlatinct educational value in delving beneath 

t;he surface of a field of knol'tledge, in gaining an a.vmreness 

of the intricacy of the problems which it presents, and in 

learning hovr a.'l'ld by •.ghst methods students of these problems 

carry on their rork. The same type of intellectual experience 

could not be obtained hy a number of survey courses dealing 

pith the history, political anti social institutions, art , 

philosophy, etc. of a particular country or region . The first 

t:fpe of uork is, or should be, intensive, "''hile the other 

is to a far greater degree extensive . Even though they may 

be polarized around a s.ingle region, a group of survey 

courses in various fields do not provide an adequate sub-

ati tute for advenced 'trork in a single d1 scipline. 

A second reason uhy the one ls probably not a satisfactory 

substitute for the other is a judgment concerning the com-

parative value of the two as functioning equipment in the 
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student's mental arsenal . If concentration upon, say, areal 

studies in the rro~ East made it necessary for a student to 

do less \vOrk in the history and institutions of the Western 

European countries, he might know a great deal about Chinese 

and Japenese institutions but he would not know a great deal 

about the origins and de"'!eloprnent of our own institutions, 

which are so exclusively derived from European, rather than 

non-European, sources . For most students, there is probably 

a greater value in the study of the unique and derivative 

factors of American civilization than in the study of~her 

civilizations which, however great and advanced, have not been 

the ones on which we have oxawn. These objections would not 

apply to areal studies of ~·iestern Europe, but the inter-

penetration of the civilizations of the countries of this 

area has been such, and our institutional derivetions have been 

so diverse, that a functional rather than an areal tapping 

of these sources would seem to be better for most students . 

At this point it may be ar~ted, and quite properly, 

that areal specialization should be considered primarily as 

a supplement to, rather then as a substitute for, the con-

ventional departmental type of specialization. Theoretically 

at least, there l-Tould be much advantage in combining the t\vo 

kinds of integration so that a student would have both a 

departmental and an area grouping of studies, but the great 

difficulty would be in lo!orking both of them into a conventional 

four-year college course. Obviously, this could be done by 

concentrating a student's work almost entirely upon (1) the 

usual basic requirements, (2) the departmental major, and 
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(3) the area grouping of studies. To do this, however, 

uould be to monopolize the student 1 s time so exclusively 

that little or no tirr.e would be left for sampling offeri~gs 

of other fields, and every educator knows how frequently a 

chance sampling of' a new and unkno\.m field of study may 

influence a student's entire life . 

These diffi,culties suggest a possible lvaY in which an 

area grouping of studies might be fitted into a curriculum 

without any revolutionary changes in past practice. This 

could be done by setting up some area study majors which 

would be available as alternativesto existing denartmental . 
majors . Since these area majors probably l·rould be feu in 

number, a relatively small minority of students would be 

attracted to them. These students might include those 

(1) with definite professi onal interests, and (2) with no 

professional interests whatever. In the latter case, there 

might be as much value to the student, who has no specialized 

intellectual interests, In studying a region as in majoring 

in a subject chosen at random simply .because a major is 

necessary for graduation . The number of the latter group 

attracted to an area major would depend largely on the re-

putation for difficulty "irhich such a major \iOUld have by 

comparison with some of the less rigorous departmental majors. 

In any event, the regional major would serve to meet a 

definite, though limited, need in terms of student interest, 

If it is agreed that, theoretically, the proper place 

for regional stuc.y organization is as a partial alternative 
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to the present system, a number of ouestions and proble~s 

immediately arise. The first of these ie that of the extent 

to which colleges can or should go in trying to set up these 

regional studies. Another is the question of organization 

and staff arrangements . Both require brief comment . 

Clearly, areas marked out for study units should be 

of substantial size and importance, but they e 1ould possess 

eno~gh basic cultural, historical and 'linguistic unity to 

make the regional designation appropriate . It is doubtful 

if such an effort should be made for Western Europe. There 

is great linguistic and cultural diversity, and so much of 

the study of that area is no"' organized on a country basis, 

that it is probably best to continue the present arrangement. 

It is possible, of course, to organize studies of the 

civilization of a single European country, and there is some 

discussion at the present time of the· desirability of having 

area studies of France, Italy, etc. ~fuile exceptions might 

be made for countries, such as Britain, whose institutions 

have profoundly influenced our o"m, it is doubtful if a 

single country should constitute a reeion the study of 't·rb.ich 

\-:ould take up a substantial part of the student 1 s college work. 

This would seem to be a type of specialization ouite as narrow 

as the departmental s-pecialization iThich the regional r.1ajor 

is designed to offset. 

Leaving the matter of Weetern Europe to one side, the 

other nossible regions are (1) Eastern Europe, including 

the U.s.s.R., (2) the Far East, and (3} Latin America. Most 
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~~erican colleges and universities are poorly equipped at 

the present time, in terms of staff or other facilities, 

to offer satisfactory work in these regions. They are some-

what better equipped with respect to Latin America than 

for the other two, but this is due primarily to the fact that 

Spanish is a standard subject in the collegiate curriculum, 

while Russian and Chinese are not. Except for the matter 

of language instruction, facilities for the study of Latin 

Arr.erica. are almost as inadequate as for Eastern Europe and 

the Far East. Consequently, a considerable outlay would 

be necessary to undertake substantial regional ,·ork. Because 

of library and staff problems, it is doubtful if any excent 

a few of the largest and beat-equipped universities should 

ma~e a serious effort to set up such regior.al atuny pro~rHms. 

Unless they receive substantial outside financial assistance, 

the other institutions could not go far in this direction 

without sacrificing so~e of their present offerings, and 

the burden of argument in this paper is that the regional 

major should be envisaged as a supplement to, and not as a 

substitute for, the status quo. Consequently, outside 

financial support should be limited to those institutions 

which have the library resources, at least a nucleus of the 

necessary staff, and the other equipment which would be 

needed fo~ the organization of regional studies. It should 

be emuhasized that a regional study program should not be 

attempted unless it c~~ be done well; poorly done, its value 

-vrould be less to a student than any of the alternative 
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arrangements. It is probable that those institutions which 

,.,ill be in the great est need for out side financial aid are 

those -vrhich should not be encouraged to embark upon this 

program . 

Organizational ~~d staff arrangements for region~ study 
. 

are currently the subject of much debate in those institutions 

\-rhich are contemp~ating moving lnto this field. Protagonists 

of one ~roup maintain that a satisfactory start cannot be 

made unless there is a olea~ break with the past. Consequently, 

they believe that there must be separate departme~ts, e.g., 

a Department of Far Eastern Studies, in which the historians, 

linguists, studentf' of philosophy, etc. l'Till '~ork together 

in developing an integrated program of studies on the region . 

Less drastic is the proposal that a full-time administrative 

officer, knovm as Director of Regional Studies or by some 

similar title, be appointed to supervise all regional work . 

He 1-tould be advised either by a separate inter-departmental 

committee for each regional study program or by a single 

inter-departmental conmittee including representatives of 

all the departments participating in the various regional 

prcg~ams. Professors offering these regional courses would 

continue to be regular members of their respective departments . 

The regional studies program, therefore, ~.,ould consist of 

lists of approved courses offered in the various departments, 

and the general administrative arrangements l-TOUld be in the 

hands of a skeleton eta~f. 
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It is not necessary in the present paper to weigh in 

detail the respective merits of these organizational pro-

posals. But there are a few pertinent aspects of the 

administrative problem which may affect the entire progr~~. 

Thus it is obvious that the second type of organization 

would be practicable for many more institutions than the 

first and, if it is a. satisfactory arrangement, it '1.-.rould 

make possible a more rapid development of regional offerings 

than would be the case if it is necessary to set up special 

departments for each regional program . 

Separate de!)artmental organization raises the question 

of procuring staff . Comparatively few· persons have been 

trained for this regional teaching and, though rnu.ch ve.luable 

"rartime experience has been gained, not all of 1 t ca..'1 be 

made to apply to the problem of peacetime organization. The 

question, therefore, is whether young teachers and scholars 

will be willing to specialize in this way rather than in 

the traditional way. Some difficulty of this point has been 

experienced in the past by those institutions, such as Chicago, 

v-rhich have set up courses cutting across traditional depart-

mental lines . ¥11th comparatively fe\·T exceptions, young people 

have felt, and for good reasons, that prolonged v.rorlt in such 

courses would hinder rather than helo them in their careers . 

They realized th..'lt they \.;ould make their reputations, not 

as successful teac~1e.rs i:t such eot1.rses, but as historians, 

political scientists, or economists . Something of the same 
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problem might arise in connection with the proposed creations 

of nevt regional departments. It vTould not be quite the same, 

because the members of the teaching staff would maintain 

substantially their ~raditional disciplinary identity, but 

they might feel that they would be handtca?ped by not being 

members of their regular departments . Much would depend on 

the prestige of the new development and the number of in-

stitutions which undertook similar programs. The traditional 

aporoach is deeply rooted, and young scholars might be re-

luctant to venture a great deal of their time in this way. 

The chief problem Presented by the alternative method 

of organization is one of control and coordination. During 

the present emergency, the emphasis on language instruction 

has been unusually great, ~~d this has resulted in giving 

the language departments a somewhat larger sphere of authority 

over the program than would be desirable as a perm~1ent 

arrangement. In other words, whether the balance of authority 

would rest with the controlling committee or with the Director 

the arrangements must provide a proper balance so tr~t no one 

department, and no one aspect of the regional study, is given 

undue ueight. This has been a persistent problem in all 

attemtps at joint courses in the institutions with which the 

author is familiar, and it is almost certuin to appear in 

the administration of regional programs. 

A comoarison of these two forms of administrative 

organization points to the conclusion that the latter form 

is much the better of the tHo. It is much less expensive, 
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it creates feuer staff problems, and it invades feuer 

vested interests. If the Director is given the necessary 

amount of authority, he can bring about a more efficient 

coordination of departmental offerings and can supervise 

and control the contributions of the various departments! 

His position is one of the greatest importance to the success 

of the scheme; under no circumstances should an institution 

set up regional course groupings to be administered directly 

by inter-departmental committees . This suggested arr~~ge-

ment of the development of a limited number of regional study 

groupings , under the control of a full-time director , to serve 

as an alternative to the existing major arrangements, seems 

to provide a reasonable compromise in which the advantages 

of a regional major could be fully utilized with a minimum of 

disturbance to existing systems and interests. It should be 

emphasized, hotqever, that the number of institutions in which 

this development can profitably take place is narrowly limited, 

and the superiority of a regional grouping over present-day 

arrangements is not such as to warrant poorly equipped in-

stitutions to seek, or to obtain, the considerable financial 

support necessary for the establishment of this type of work. 

Regional \~ork beyond the UnderP:raduate Le'Tel 

At the level of graduate tra~ning and research, the 

problem of regional coordination is quite different. Here 

there is a definite place for the carefully planned development 

of a fet-r centers in which advanced training '\iill be combined 
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with group research. I~ terms of need, ~riorlty in such 

a program might well be given to t he establishment of an 

Institute of Eastern European Studies 1 an Institute of 

Latin A.'Derican Studies, and probably t\o!O Institutes of Far 

Eastern Studies , one located on ea~h coast . It is doubtful 

if there is any need for more than these four institutes, 

and since their financial needs will be considerable, it 

\'rould be unfortunate if available funds l..rere not concentrated 

upon this minimum number . 

The selection of these three ar~ae for study by special 

institutes should not need any detailed explanation or 

defense . The study of Western Europe is l..rell-provided for 

by existing agencies, and little would be accompli~1ed by 

creating a special agency for this uurpose . The impor~ance 

of Russian-A~erican understanding to the future peace of 

the world is so obvious that the detailed study by objective 

scholars of the institutions, the culture, and the problems 

of the Soviet Union and its bordering states cannot fail to 

contribute to the kind of understandlng which is the only 

satisfactory basis on l·!hich a policy of cooperation can be 

based. Similarly, the etudy of Latin America c.cm be 

justified because he~ispheric cooperation is a declared, 

long- standing policy of the United States. In the case cf 

the Far East we ~~ve had only a li~ited number of persons who 

have possessed an expert knowledge of the languages and 

culture of China and Japan . Future collaboration cannot be 

based either on a lack of exper~ knowledge or upon the 
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sentimental and unrealistic attitudes which have so generally 

prevailed in the past . 

In addition to this general need for the study of these 

areas because of their importance to our future foreign 

policy, there is a special problem as nell. It apnears more 

than likely that, despite the prospective creation of a general 

international organization foreshadowed by the declarations 

of statesmen of all the United Nations, the actual organization 

of international security in the administrative sense of 

the term, will be essentially regional . This division of 

responsi 'bill ty can pave the \vay either for future conflicts 

on a titanic scale or it can serve as a basis for a realistic 

organization of peace . '!'he systematic study of these key 

regions should contribute in an important \'lay to the achieve-

ment of the latter goal . 

These institutes would bring together competent scholars 

of all kinds--historians , economist~, political scientists , 

sociologists 1 linguists , geographers, etc .--\'lllo were specialists 

in the regions concerned. Course work uould be available at 

the graduate level for a limited number of outstanding students. 

Although the organiza~ion of the institu~should have a con-

siderable amount of autonomy, it ~Tou_d probably be better 

if in each case the institute were attached to a leading university, 

as this would make it possible to confer a university degree 

upon the students . This \-rould also make 1 t easier to bring 

together a p~rmanent staff of the desired quality, and it 

'vould simplify the nroblem of library and other necessary 

facilities . 
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\llhile the training aspect of the institute 1 s ".··ork 

\t,,ould be highly important, it should be planned as a research 

organization as "rell . The staff members should be selected 

on this basis, an~ each institute should l~ve a planned re-

search program resulting in the publication of fundamental 

studies and analyses of the institutions and problems of 

the specific region . To this end, funds should be available 

to enable staff members to undertake research in the region 

\-then this is desirable . Also , it should be financie.lly 

possible to invite distinguished scholars from the region 

to spend limited periods of time working in the institute. 

Finally, the institute should be able to bring scholars from 

other American unive~sities to work in the institute for a 

limited period. Th~s would enhance the effect of the institute's 

work with respect to A.'I!erican higher educa tion and it should 

in turn contribute to the quality and quantity of the institute ' s 

published research. 

The development of such institutes would not duplicate 

or have an adverse effect upon any existing agencies. Sooe, 

such as the American Council of the Institute for Paci.fic 

Relations, combine limited research acti vit i es with a con-

siderable amount of popularization. Others, such as the 

Council on Foreign Relations ~~d the Yale Institute of Inter-

national Studies, have made little or no effort at regional 

specialization and they have undertaken no substantial or 

organized tr~ining proeram for advanced students . The proposed 
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institutes would supplement the work being done by these 

. existing agencies, particularly since emphasis would 'be 

placed, in tuo cases , upon areas in \'Thich 11 ttle or no 

organized special research has been conducted in this country . 
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